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Faculty concerns: time constraints, design is challenging,
textbooks lack quantitative content, lack of preparation/confidence
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Faculty resistance: time constraints, content vs. QL, assessment
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importance of being deliberate about teaching QL in geoscience courses - recognizing
topics that are quantitative and pushing students slightly outside their comfort zones.

Public perception that Earth Sciences are descriptive allow students to bring "crib" sheets Single step problems

Negative (?) impact on enroliments and evaluations
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